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ABSTRACT 
 
Theory of emotional intelligence has been proven to contribute to the 
teaching and learning process, and increase students’ achievement. This 
research was aimed at investigating if there was any correlation among 
emotional intelligence, reading motivation on reading comprehension 
achievement of eleventh grade students of SMAN 2 Kota Lubuklinggau. Two 
hundred and ninety four students participated in this research. Emotional 
intelligence questionnaire, reading motivation questionnaire and students’ 
reading comprehension test were used as the instruments. Analyses by 
Pearson Product-Moment Correlation revealed that there was correlation 
between emotional intelligence and reading comprehension achievement with 
r-obtained (.155) and p (.008). At the same time, there was also correlation 
between reading motivation and reading comprehension achievement with r-
obtained (.165) and p (.005). Furthermore, regression analyses showed that 
emotional intelligence and reading motivation could predict reading 
comprehension by explaining 4.6% of the changes in reading comprehension 
achievement respectively. 
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INTRODUCTION 
English plays an important role in communication. It is used in 
International transaction. In Indonesia, English is taught in junior and senior 
high school as compulsory subject. However, for elementary school, it is 
taught as a local content subject. Teaching English involves four skills such 
as listening, speaking, reading and writing. Among those four skills, de Debat 
(2006) states that reading is a crucial skill for students of English as a foreign 
language (EFL) or a second language (ESL). In addition, in the curriculum 
2013 reading is the first priority for students to learn. Reading is the 
foundation for all academic learning in which the students can get the 
information that can be applied in the next steps of learning process.  
Moreover, some facts reveal that reading ability of Indonesian students 
is still low. That indirectly indicates that Indonesian students have problems 
in reading.  PISA 2012 database shows that Indonesia students’ score is 
below the OECD average and on the 60
th
 of 65 countries (PISA, 2012). 
Statistic of Indonesia Database (2013) shows that the illiterate percentages 
ranks of South Sumatera youth and adults are on the 16
th
 from 33 provinces 
in Indonesia and on the 7
th
 out of 10 provinces in Sumatera. 
Harris (2007) asserts that the easiest way to educate people to be 
literate citizens is to teach them the skill of reading. In teaching reading skill, 
teachers should consider that reading is a complex and dynamic process that 
involves a set of activities such as remembering, comprehending, 
interpreting, differentiating, comparing, finding out, analyzing, organizing 
and applying messages sent through written language in order to understand 
its content (Grabe & Stoller, 2002). In addition, Solso (1991) asserts that 
reading is an activity or recalling meaning built up through the reader’s past 
experience from the recognition of the printed or written symbols which 
involves the careful coordination of a number of perceptual cognitive stages. 
It is supported by Brown (2007) who states that the management of core 
emotions control efficient mental and cognitive processing. Yahaya,  Ee, 
Yahaya, Boon, Hashim, and Lee, (2012) state that the level of emotional 
intelligence contributes to and enhances the cognitive abilities in student. 
Ciarrochi and Mayer (2007) assert emotional intelligence has offered the 
potential to integrate the reasoning of learners’ cognition and emotion and 
predicted academic success. Thus, since in reading the students involve the 
perceptual cognitive stages which are influenced by the emotional 
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intelligence. It can be concluded that indirectly the emotional intelligence 
will influence the students’ reading comprehension achievement. 
Moafian and Ghanizadeh (2010) demonstrate that emotional 
intelligence plays a positive role in teaching effectiveness. In a similar vein, 
Fahim and Pishghadam (2007) found a significantly positive correlation 
between university students’ academic achievement and several components 
of EI (intrapersonal, stress management, and general mood competencies). 
 Furthermore, there are some investigations carried out in the EFL 
context to which determine if and how EQ and language achievement are 
related. They found that emotional intelligence gives a positive significant 
relationship on students’ achievement (Mishra, 2012; Festus, 2012; Khooei, 
2014; Vela, 2003; Jones, 2013). Bryant (2007) reveals that there is a strong 
relationship between emotional intelligence and reading comprehension in 
high-school students with learning disabilities. Students with learning 
disabilities encounter rejection or neglect by their peers (friends or 
environment). This neglect and rejection contributes to poor or low self-
perception (Boudah & Weiss, 2002). Unfortunately, these students also 
encounter higher levels of emotional distress related to their difficulties, 
which leads to higher levels of emotional concerns, such as depression, 
anxiety, loneliness, and low self-esteem, than their peers without disabilities. 
The experiences of emotional distress, such as anxiety, fear, anger, or 
depression, decrease a child’s ability to attend, learn, or concentrate 
(Gorman, 1999). As a result of these difficult feelings of frustration, failure, 
and inferiority, the deficits are intensified (Abrams, 1986). These negative 
emotions can disrupt the thinking and learning process. On the contrary, 
positive emotions can enhance the learning process. 
On the other hand, there is a vast literature illustrating that students’ 
motivation to read is related to their reading comprehension achievement. A 
study done by Chan (1994) shows the relationship between motivation and 
reading comprehension achievement. The subjects of the study were 104 
students from grade 5, 133 students from grade 7 and 101 students from 
grade 9. In this study, the relationship among attribution beliefs, self-
perception of competence, knowledge and reported use of learning and 
reading strategies and achievement were investigated. The result provided 
empirical support for a close relationship between motivation and strategic 
learning proposed in recent meta-cognitive theories. The motivation variable 
had a more important role than strategic learning in explaining Reading 
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Comprehension Achievement (RCA). Furthermore, some studies illustrate 
that not only students’ cognitive skills are important for their reading 
comprehension achievement but also students’ motivation to read is 
additionally important after these cognitive abilities (Taboada, Tonks, 
Wigfield, & Guthrie,  2009). However, there has not been any studies on 
students’ emotional intelligence and students’ reading motivation on reading 
comprehension achievement. To answer this call, this study will make an 
attempt to investigate the correlation between students’ emotional 
intelligence and students’ reading motivation on reading comprehension 
achievement.  In accordance with the problems above, the writer put forward 
the objective of this study as follow: 
1. to find out whether or not there is a positive significant correlation 
between students’ emotional intelligence and students’ reading 
comprehension achievement. 
2. to find out whether or not there is a positive significant correlation 
between students’ reading motivation and students’ reading 
comprehension achievement. 
3. to find out whether or not there is significant influence of students’ 
emotional intelligence and students’ reading motivation on students’ 
reading comprehension achievement 
The hypotheses of the study were formulated in the following statements: 
H0 : There is no significant correlation between students’ emotional 
intelligence and their reading comprehension achievement 
H1 : There is significant correlation between students’ emotional 
intelligence and their reading comprehension achievement 
H0 : There is no significant correlation between students’ reading 
motivation and their reading comprehension achievement 
H1 : There is significant correlation between students’ reading motivation 
and their reading comprehension achievement 
H0 : There is no significant influence of students’ emotional intelligence 
and students’ reading motivation on students’ reading comprehension 
achievement 
H1 : There is significant influence of students’ emotional intelligence and 
students’ reading motivation on students’ reading comprehension 
achievement 
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METHODOLOGY 
This was a correlation study. There were 294 students of eleventh grade 
of SMAN 2 Kota Lubuklinggau (7 were absence).  In this study, three 
instruments were used. There were questionnaires for emotional intelligence 
and reading motivation. Reading comprehension achievement of the students 
was assessted by reading comprehension test. 
Students’ emotional intelligence profile will be collected by adopting 
Emotional Intelligence Questionnaire adapted from San Diego City College 
MESA Program by Paul Mohapel that used set of Likert Scale Type 
questionnaires. Items on the scales will be anchored at 
0 = never   1 = rarely   2 = sometimes 
3 = often   4 = always 
There are 40 statements used which consist of 4 sub variables. They are:  
1. Emotional Awareness, 
2. Emotional Management, 
3. Social Emotional Awareness, and 
4. Relationship Management. 
For Reading Motivation Questionnaire adapted from Wigfield and 
Guthrie (1997). There are 25 items which involve intrinsic and extrinsic 
motivation. 
Intrinsic Reading Motivation Questionnaire: 
1. Reading Curiosity (4 items) 
2. Reading Involvement (6 items) 
Extrinsic Reading Motivation Questionnaire: 
1. Competition in Reading (6 items) 
2. Recognition for Reading (5 items) 
3. Reading for Grades (4 items) 
The response format for the above items is: 
1 = very different from me   2 = a little different from me 
3 = a little like me    4 = a lot like me 
 
Test 
Based on the D. Jennings IRI test , it was found that the students were at 
3
rd
 level. Thus, the test instrument was text level 1, 2, 3, 4 and 5. All of the 
texts for each level have been tested by the Flesch-Kincaid Grade in order to 
find the readability of the written texts.  The reading test instrument was in 
multiple-choice questions with five options for each question. Correct answer 
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scored 1 and wrong answer scored 0. Since there were 6 texts with 4 
questions in each text, the highest score was 24 and the lowest one was 0. 
This test designed to know the level of students’ achievement in reading. It 
was put into 5 categories, namely excellent, good, average, poor and very 
poor.  
There are three manual analyses in this study; (1) the analysis of 
students’ emotional intelligence, (2) the analysis of reading motivation, and 
(3) the analysis of reading test. There are also three statistical analyses; (1) 
the analysis of descriptive data, (2) the correlation analysis, and (3) the 
regression analysis. 
 
The Analysis of Emotional Intelligence Questionnaire 
In obtaining the data for students’ emotional intelligence, the 40-items of 
emotional intelligence will be used, and the scale ranges from 1 to 4. The 
minimum score is 40 if a students’ response is all 1, and the maximum score 
is 160 if a student’s response is all 4. The data will be categorized based on 
their score.  
Table 1. Emotional Intelligence Category 
Domain Score 
Emotional 
Awareness 0 2 4 6 8 10 12 14 16 18 20 22 24 26 28 30 32 34 36 38 40 
Emotional 
Management 0 2 4 6 8 10 12 14 16 18 20 22 24 26 28 30 32 34 36 38 40 
Social 
Emotional 
Awareness 0 2 4 6 8 10 12 14 16 18 20 22 24 26 28 30 32 34 36 38 40 
Relationship 
Management 0 2 4 6 8 10 12 14 16 18 20 22 24 26 28 30 32 34 36 38 40 
 
0-24 : area for enrichment : require attention and development 
25-34 : effective functioning : consider strengthening 
35-40 : enhanced skill : use as leverage to develop weaker area. 
Source: Paul Mohapel model 
 
The Analysis of the Reading Motivation Questionnaire 
Guthrie (1997) Motivations for Reading questionnaire (MRQ) is a self-report 
Likert-type scale and in this study only intrinsic and extrinsic motivation 
items are used. The response format for the items is 1: very different from 
me, 2: a little different from me, 3: a little like me, and 4: a lot like me. The 
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minimum score is 25 if a student responses one to all questions, and the 
maximum score is 100 if a student responses 4 to all of the questions. 
 
The Analysis of the Reading Achievement 
In reading comprehension test, the students’ achievement is scored by 
calculating each correct answer. The correct answer is scored 1 and the 
incorrect one is 0. Since there are 24 items, there are 24 points for the highest 
score. The result of students’ reading comprehension is taken from the 
numbers of the right answer divided to the total number of the test times 100. 
Based on the students’ score, the percentage range and qualification will be 
used to see whether the student has very poor, poor, average, good and very 
good. 
Table 2. Range of Students’ Reading Achievement 
No. Percentage Range Qualification 
1 86 – 100 Very good 
2 71 – 85 Good 
3 56 – 70 Average 
4 41 – 55 Poor 
5 0 – 40 Very poor 
Source: Buku Pedoman FKIP UNSRI, 2012 
 
The Analysis of the Descriptive Data 
The analysis of frequencies will be used to analyze the data. This analysis 
covered the minimum and maximum score, the means score, standard 
deviation and variance of the variable of this study. 
Correlation Analysis 
To find the correlation between (1) students’ emotional intelligence and 
students’ reading motivation, and (2) students’ reading motivation and 
students’ reading achievement; Person Product Moment Correlation is used. 
 
Regression Analysis  
Regression analysis is applied to test whether the students’ emotional 
intelligence (predictor variables) significantly determine students’ reading 
motivation and their reading achievement (criterion variables), to verify the 
contribution of the predictor variable towards the criterion variables, the 
coefficient of determination (r
2
) is used. The coefficient of determination (r
2
) 
is the square of the correlation between predictor and criterion variables. It 
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indicates the percentage of the variability among the criterion scores that can 
be attributed to differences in the scores on the predictor variables (Frankel 
and Wallen, 1992:279). Then, Stepwise Analysis method in multiple 
regressions is also applied in order to know the best predictor model of 
predictor variables to the criterion variable.  
 
FINDINGS AND INTERPRETATIONS 
Table 3 showed the descriptive statistics of variable measured. The data 
presented were the minimum and maximum score, the means score, standard 
deviation and variance of the variable of this study. 
 
Table 3. Descriptive Statistics 
 N Minimum Maximum Mean Std. Deviation Variance 
EI 294 73 100 84,78 2,978 8,866 
RM 294 62 95 79,55 6,468 41,831 
RCA 294 50 100 81,39 9,605 92,266 
Valid N (listwise) 294      
 
Analysis of Students’ Emotional Intelligence 
From the questionnaire, it was revealed that the four sub variables of 
emotional intelligences were all perceived by the students with different 
numbers. There was only one student that score is less than 25 in all sub 
variables (see appendix A). It means that most of the students have 
considered their strengthening. The details are as follow: 
 
Table 4. Distribution of Students’ Emotional Intelligences 
No 
 
Subvariables of EI 
Score 
≤ 25 25 to 34 ≥34 
1 Emotional 
Awareness 
- 188 out of 294 106 out of 294 
2 Emotional 
Management 
1 193 out of 294 100 out of 294 
3 Social Emotional 
Awareness 
- 150 out of 294 144 out of 294 
4 Relationship 
Management 
- 219 out of 294 75 out of 294 
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Analysis of Students’ Reading Motivation 
Based on data of the questionnaire, it was revealed that the two kinds of 
reading motivation were perceived by the students with different numbers 
(see appendix B). The details are as follow: 
 
Table 5. Distribution of Students’ Reading Motivation 
No Kind of Motivation Frequency Percentage 
1 Intrinsic Reading Motivation 7628 out of 11760 64.8% 
2 Extrinsic Reading Motivation 13254 out of 17640 76.67% 
 
Analysis of  Students’ Reading Comprehension Achievement 
The results showed that the lowest score of the reading test was 50.00 
and the highest was 100 (see Appendix C). For each category, 113 students 
had very good reading comprehension achievement. 106 students had good 
achievement. 73 students had average achievement. In addition, 2 students 
had poor and one student very poor achievement. The distribution is 
presented in the following table: 
 
Table 6. Distribution of Students’ Reading Comprehension 
No Score 
Interval 
Category Number of 
Students 
Percentage 
1 86 – 100 Very good 113 38.44% 
2 71 – 85 Good  106 36.05% 
3 56 – 70 Average  73 24.83% 
4 41 – 55 Poor 2 0.68% 
5 0 – 40 Very poor 0 0 
Total 294 100% 
 
Normality test and linearity test were conducted prior to data analysis 
through SPSS. Kolmogorov-Smirnov formula was applied to see the 
normality. The results indicated that the data from each variable were all 
normal and appropriate for data analysis with coefficient .104 for emotional 
intelligence, .095 for reading motivation and 1.000 for reading 
comprehension achievement with KSZ  in 1,011 and Asymp. Sig. in 0.259 is 
more than 0.05  (see Test of Normality on Appendix 1). 
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The normal Q-Q plot of each variable is illustrated in the following 
figures: 
Figure 1. Distribution of Emotional Intelligence Data 
 
Figure 2. Distribution of Reading Motivation Data 
 
Figure 3. Distribution of Reading Comprehension Achievement Data 
 
Table 7. Distribution of Normality Test 
One-Sample Kolmogorov-Smirnov Test 
 Unstandardized Residual 
N 294 
Normal Parameters
a,b
 
Mean 0E-7 
Std. Deviation 3,30968456 
Most Extreme 
Differences 
Absolute ,059 
Positive ,028 
Negative -,059 
Kolmogorov-Smirnov Z 1,011 
Asymp. Sig. (2-tailed) ,259 
a. Test distribution is Normal. 
b. Calculated from data. 
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For linearity test, deviation of linearity was obtained. If probability score 
was more than .05, the two or more variables were linear. It was revealed 
that, the deviation from linearity between emotional intelligences and reading 
comprehension achievement was .383. Then the deviation from linearity 
between reading motivation and reading comprehension achievement was 
.061. To sum up, all the data were linear for each correlation (see Test of 
Linearity on Appendix II). 
After all of the data were found normal and linear, the analysis was done. 
The statistical analysis was continued. The correlation and influence among 
variables were analyzed. 
 
Correlation between Students’ Emotional Intelligence and Reading 
Comprehension 
Based on Pearson Product Moment Correlation Coefficient, the result 
indicated that the correlation coefficient or the r-obtained (.155) was higher 
than the r-table (.095). Then p (.008) was higher than .05. It means that H0 
was rejected and H1 was accepted.  In other words, there was correlation 
between the students’ emotional intelligence and their reading 
comprehension.  
Table 8. Correlations 
 EI RCA 
EI 
Pearson Correlation 1 ,155
**
 
Sig. (2-tailed)  ,008 
N 294 294 
RCA 
Pearson Correlation ,155
**
 1 
Sig. (2-tailed) ,008  
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N 294 294 
**. Correlation is significant at the 0.01 level (2-tailed). 
Correlation between Students’ Reading Motivation and Reading 
Comprehension 
Based on Pearson Product Moment Correlation Coefficient, the result 
indicated that the correlation coefficient or the r-obtained (.165) was higher 
than the r-table (.095). Then p (.005) was as high as .05. It means that H0 was 
rejected and H1 was accepted.  In other words, there was correlation between 
the students’ reading motivation and their reading comprehension. 
 
Table 9. Correlations 
 RM RCA 
RM 
Pearson Correlation 1 ,165
**
 
Sig. (2-tailed)  ,005 
N 294 294 
RCA 
Pearson Correlation ,165
**
 1 
Sig. (2-tailed) ,005  
N 294 294 
**. Correlation is significant at the 0.01 level (2-tailed). 
Influence of Students’ Emotional Intelligence on Students’ Reading 
Achievement 
Regression analysis was used to find out if students’ emotional 
intelligence influenced their reading comprehension. Result of the analysis 
revealed that the R Square (R
2) was .024. It means that students’ emotional 
intelligence influenced their reading comprehension achievement with 2.4% 
contribution. It can be summed up that students’ emotional intelligence 
influences on students’ reading comprehension. 
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Table 10. Model Summary
b
 
Model R R 
Square 
Adjusted R 
Square 
Std. Error of the Estimate 
1 ,155
a
 ,024 ,021 9,506 
a. Predictors: (Constant), EI 
b. Dependent Variable: RCA 
 
Influence of Students’ Reading Motivation on Reading     
Comprehension Achievement 
Regression analysis was also used to see if students’ reading motivation 
influenced students’ reading comprehension. The result showed that the R 
Square (R
2) was .027. It means that students’ reading motivation influenced 
students’ reading comprehension only with 2.7% contribution. In conclusion, 
that students’ reading motivation influences on students’ reading 
comprehension. 
 
Table 11. Model Summary
b
 
Model R R Square Adjusted R 
Square 
Std. Error of the 
Estimate 
1 ,165
a
 ,027 ,024 9,490 
a. Predictors: (Constant), RM 
b. Dependent Variable: RCA 
 
Regression among Students’ Emotional Intelligence, Students’ Reading 
Motivation and Their Reading Comprehension Achievement. 
Multiple regression analysis was used to see the influence of students’ 
emotional intelligence, students’ reading motivation on reading 
comprehension. The result showed that the R Square (R
2
) was .046. It means 
that students’ emotional intelligence and reading motivation influenced 
students’ reading comprehension only with 4.6% contribution. In conclusion, 
reading motivation was the best predictor of the students’ reading 
comprehension achievement. 
 
Table 12.  Result of Stepwise Regression Analyses 
Model Summary
c
 
Model R R Square Adjusted R 
Square 
Std. Error of the 
Estimate 
1 ,165
a
 ,027 ,024 9,490 
2 ,214
b
 ,046 ,039 9,416 
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a. Predictors: (Constant), RM 
b. Predictors: (Constant), RM, EI 
c. Dependent Variable: RCA 
 
Interpretations 
According to the findings, there were correlations among emotional 
intelligence, reading motivation and reading comprehension. The findings of 
this research are in accordance with a number of previous studies. Angadi 
(2011) has studied about the reading comprehension and emotional 
intelligence of secondary school students and he found that emotional 
intelligence of boys and girls is closely related with reading comprehension 
and it is also closely related with reading comprehension of rural and urban 
students. Emotional intelligence is closely related with reading 
comprehension of government school and private school students. Further, 
emotional intelligence is closely related with the reading comprehension of 
Hindu and Non-Hindu students. In the same line, Motallebzadeh (2009) 
states the results of his study revealed that except for social responsibility and 
empathy, there is a strong positive correlation between emotional intelligence 
and reading comprehension.  Ghabanchi and Rastegar (2014) confirm that 
from the all of EI subscales,  the overall average for the EQ total scores (r = 
.19) was rated low when correlated to reading comprehension. That is, this 
result shows a small relationship between the two variables. However, the 
greatest correlation between reading comprehension and an EQ subscale is in 
relationship management, social awareness and emotional management (r = 
.17), and a slightly lower correlation was found between self-awareness (r = 
.16). Adaptability skills were found to be weakly correlated with reading 
comprehension (r = .08. In general, it seems that EQ and its subscales do not 
play a significant role in improving reading comprehension. 
In addition, Skourdi and Rahimi (2010) equally investigated the 
relationship between emotional intelligence and linguistic intelligence in 
acquiring vocabulary among sixty-six EFL junior students from Shiraz Azad 
and Shiraz Universities. Findings revealed that there was a positive 
relationship between emotional intelligence and linguistic intelligence, 
between emotional intelligence and vocabulary knowledge, and between 
linguistic intelligence and vocabulary knowledge. Emotional intelligence was 
found to be a potential predictor for linguistic intelligence, and vice versa.  
In addition, in line with the present findings, Supeni (2013) confirmed 
that reading motivation has contribution in reading comprehension 
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achievement. She found 51.4% reading motivation influence students’ 
reading comprehension achievement. Knoll (2014) states that students with 
high motivation towards school learning generally did well on the reading 
comprehension test just as those students with poor motivation generally did 
poorly on the comprehension test. Additionally, Memis and Bozkurt (2007) 
confirmed that internal and external reading motivation had a moderate 
relation on reading achievement.  
In this study, the correlation of reading motivation on reading 
comprehension was only .155. There are some predictable reasons for this. 
First, because of the time constraints, students who worked more slowly 
might skip the items, or may have been careless or did not take the task 
seriously. Second, social desirability might influence children’s responses. 
Perhaps participants completed the measures in such away to make 
themselves look good or to please the survey administrators. 
 
CONCLUSIONS 
Regarding the results of the study, it can be concluded that emotional 
intelligence and reading motivation have low significant correlation and 
influence on reading comprehension. The findings of the present study seem 
to imply that teachers still need to be aware with the emotional intelligence 
and reading motivation of the students. The findings can also have 
implications for material developers and guide them to make more informed 
decisions in designing reading comprehension material and test.  
Based upon the results of this research, it is recommended that further 
research be conducted to consider whether teaching methods related to 
emotional intelligence and reading motivation can be successful for students’ 
reading comprehension. Besides, further research on emotional intelligence 
related to gender may also be done to give better results on predicting 
students’ reading comprehension achievement.  More importantly, realizing 
the benefits of emotional intelligence and reading motivation theory, teachers 
should still consider their existence in enhancing students’ reading 
comprehension. 
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